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District Philosophy

The Salida Union School District Board of Education believes: 

 That to achieve equal educational opportunity and academic success for all students, effective 
and appropriate learning opportunities must be offered to each student.

 That those students who are learning English as a second language acquire English differently 
from students who have spoken only English since birth.

 That in order to have equal access to mainstream instruction, students who are not fully 
proficient in English and classified as English Learners (EL) must receive designated and 
integrated English language development to access the core curriculum. 

 That English Learners (EL) will progress in English and in their academic work by being 
taught in English with some support, as available, in their primary language from teachers and 
paraprofessionals.

 That these students must acquire listening, speaking, reading and writing skills in English 
comparable to the average mainstream student who is proficient in English.

 That the amount of time it takes individual students to become proficient in English will range 
from three to nine years depending on the student’s age, primary language fluency and 
literacy level at entry, and individual characteristics and circumstances.



Page 4 of 34
Board Approved 3/12/2019 Revised 02.26.2021 

Purpose of EL Master Plan

The primary purpose of the Salida Union School District English Learner Master Plan is to provide a 
clear statement of English learner programs and services. The Master Plan also provides specific 
procedural guidelines for the identification, assessment, and placement of students; reclassification of 
students; parent notification and involvement; and the annual evaluation of English learner programs.   

The district has established the following goals for English learners: 

1. To develop as rapidly and effectively as possible the English listening, speaking, reading and writing 
skills English Learners need for success in the district’s academic instructional programs. 

2. To provide English Learners with maximum opportunity to learn California’s rigorous challenging 
state academic standards so that they are on a path to be college and career ready. 

3. To develop English learners’ positive self-esteem, cross-cultural awareness, an appreciation of their 
own culture and language within an affirming, inclusive, and safe school climate. 
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Initial Identification of English Learners

Initial Identification of English Learners
The district has properly identified, assessed, and reported all pupils who have a primary language 
other than English. 

Home Language Survey is on file for each student. 
A Home Language Survey (HLS) is used at the time of initial enrollment to identify language used in 
the home and is on file for each pupil in the district, including migrant, special education, and 
continuation school enrollees. (See Attachment 1 and 2.) (EC 52164.1[a]) 

English proficiency assessments are conducted within 30 calendar days (all students with home 
languages other than English.)
Each pupil with a home language other than English on any of the four questions on the HLS has 
been assessed within 30 calendar days after they are first enrolled or 60 calendar days prior to 
instruction, but not before July 1.  Pupils have been assessed in four domains in English:  listening 
comprehension, speaking, reading and writing proficiency using the state-designed instrument. (EC 
52164.1[b];  (5 CCR §§ 11510[k], 11511[a].)  

To be completed within 30 days of initial enrollment:

1. A trained credentialed teacher or trained employee of the LEA will administer the Initial English 
Language Proficiency Assessments for California (ELPAC) in Listening, Speaking, Reading and 
Writing to students based on the Home Language Survey responses.   The results are tabulated using 
the Local Scoring Tool (LST) to produce the official score and determine if the pupil is an English 
Learner (EL) or Initially Fluent English Proficient (IFEP).   

2. All parents are notified in writing of their child’s English and primary-language test results.  (See 
Attachments 13 and 14.)  At this time, parents may request a classification review prior to Summative 
ELPAC administration. 

3.  All of the results of the Initial Identification are added to the English Language Acquisition Folder 
and the tests will be filed in the pupil’s cum folder.  (See Attachment 7 a,b.) 

4.  For further clarification on enrollment process, see Enrollment Process for New Students. 
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ELPAC Initial Assessment & Performance Level Descriptors

The ELPAC Initial Assessment is the test used to determine if a student is an English learner or is 
fluent in English. This required test identifies students who need help learning English.  Initial  
Assessments determine a student’s English proficiency level. Students new to California schools are 
tested within 30 days of their enrollment. Qualifying students at all grade levels are assessed in 
listening, speaking, reading and writing. Based on the overall score the student’s performance level 
for this assessment is generated. These performance level descriptors (PLDs), which apply across 
grades and grade spans, provide a general range of student performance on the Initial English 
Language Proficiency Assessments of California (ELPAC). The PLDs provide teachers guidance for 
instructional planning. The three levels are: 

Level Description

Initial Fluent 
English 

Proficient 
(IFEP) 

Students at this level have well developed oral (listening and speaking) and 
written (reading and writing) skills. They can use English to learn and 
communicate in meaningful ways that are appropriate to different tasks, 
purposes, and audiences in a variety of social and academic contexts. They 
may need occasional linguistic support to engage in familiar social and 
academic contexts; they may need light support to communicate on less 
familiar tasks and topics. This test performance level corresponds to the upper 
range of the “Bridging” proficiency level as described in the 2012 California 
English Language Development Standards, Kindergarten Through Grade 
Twelve (2012 ELD Standards). 

Intermediate 
English 
Learner 

Students at this level have somewhat developed to moderately 
developed oral (listening and speaking) and written (reading and writing) 
skills. This level captures a broad range of English learners, from those who 
can use English only to meet immediate communication needs to those who 
can, at times, use English to learn and communicate in meaningful ways in a 
range of topics and content areas. They may need some degree of linguistic 
support to engage in familiar social and academic contexts (depending on the 
student, the level of support needed may be moderate, light, or minimal); they 
may need substantial-to-moderate support to communicate on less familiar 
tasks and topics. This test performance level corresponds to the entire 
“Expanding” proficiency level and to the lower range of the “Bridging” 
proficiency level as described in the 2012 ELD Standards. 

Novice English 
Learner 

Students at this level have minimally developed oral (listening and speaking) 
and written (reading and writing) English skills. They tend to rely on learned 
words and phrases to communicate meaning at a basic level. They need 
substantial-to-moderate linguistic support to communicate in familiar social 
and academic contexts; they need substantial linguistic support to 
communicate on less familiar tasks and topics. This test performance level 
corresponds to the “Emerging” proficiency level as described in the 2012 ELD 
Standards
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Classification Review Process

The district conducts a Classification Review Process if errors occurred during classification process. 
 Corrections shall be made under the following circumstances:

1. Correction Process A
If a student has been classified “English Only” on the basis of the home language survey results and 
the following occurs: 

 The district has an indication that the student has a language other than English. 
 The student is unable to perform ordinary classwork in English. 

The district collects and reviews evidence to determine whether the student should be 
administered the Initial ELPAC. (CCR, Title 5, §§ 11518.20(a))

2. Correction Process B
If the district administers the Initial or Summative ELPAC to a student who is not eligible to be 
assessed the district reviews and makes corrections. (CCR, Title 5, §§  11518.20(b)) 

3. Correction Process C
If the parent/guardian or certificated employee of the LEA requests a review of the student’s 
classification on the basis of the results of the Initial ELPAC.  This must occur before the first 
administration of the Summative ELPAC. (CCR, Title 5, §§ 11518.20(c)) 

After the review, if the student is classified as Initially Fluent English Proficient, the ELPAC 
administration process stops. If the student is classified as an English Learner, the Summative 
ELPAC is administered every spring until the student is reclassified as fluent English proficient 
(RFEP).  

As a result of the Classification Review Process the district, notifies parents/guardians in writing of 
the results.  Any corrections in classification are made to the district’s student information system and 
California Longitudinal Pupil Achievement Data System. (CALPADS)  

Results of the review are filed in the pupil’s English Language Acquisition envelope and then placed 
into the pupil’s cum folder. 
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Consideration for Prior Education

English Learner Academic Classification 

The diversity of the English Learner population makes it clear that this is not a homogenous group of 
students. English learners come into the district with varied degrees of prior education. Educators 
need to look at each pupil as an individual to determine academic needs.  These classifications can 
assist in planning programs and services as long as it is understood that they are not necessarily 
mutually exclusive.  Some pupils may fit into several classifications.

Classification    Key Characteristics          Program Implications

Well-educated
Newcomer

 In U.S. several years or less 
 Multiple countries of origin 
 Little to no English language 

fluency 
 Schooling in native country 

interrupted, disjointed, 
inadequate, or no schooling at 
all 

 Little to no literacy in native 
language 

 Three or more years below 
grade level in Math 

 Slow acquisition of English, 
tendency to repeat language 
proficiency level 

 Tendency to struggle in 
academic content 

 Provision of primary 
language support in 
content courses when 
possible 

 Explicit, targeted 
instruction to help 
students meet grade level 
standards 

Grade level
Newcomer

 In U.S. 3 years or less 
 Multiple countries of origin 
 Little English language 

proficiency on arrival 
 Some well prepared in native 

language, on grade level, others 
are below 

 Steady progress through 
language proficiency levels 

 Academic achievement in 
terms of grades similar to rest 
of the school 

 Need for content-based 
literature-based ELD 
emphasizing academic 
English 

 Need to accelerate 
literacy across the content 
areas with consistency of 
approaches and strategies 

 Provision of primary 
language support in 
content courses when 
possible 
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Under schooled
 In U.S. 3 years or less 
 Multiple countries of origin 
 Little English language 

proficiency on arrival 
 Some well prepared in native 

language, on grade level, others 
are below 

 Steady progress through 
language proficiency levels 

 Academic achievement in terms 
of grades similar to rest of the 
school 

 Extended time for 
English language 
development 

 Extended time for 
acquisition of content 
subject matter 

 Summer programs/after 
school/other efforts to 
provide extra time in 
school 

 Attention to over-age 
issues, esteem of under 
schooled adolescents 

Long-Term English  
Learners (LTELs) 

 In U.S. 7+ years when entering 
high school 

 Multiple countries of origin 
 Usually orally fluent in English 
 Reading/writing below level of 

English peers 
 Bi-modal academically; some 

doing well, others not 
 Some have literacy in primary 

language, others not 
 Mismatch in student’s own 

perception of academic 
achievement (high) and actual 
grades or test scores (low) 

 Need for programs 
designed to accelerate 
literacy in English 

 Attention to authentic 
feedback to students on 
performance 

 Counseling crucial 
 Need to disaggregate data 

on long-term pupils – do 
not make assumptions 
based on label 



Page 10 of 34
Board Approved 3/12/2019 Revised 02.26.2021 

Primary Language Assessment

Primary language assessments are no longer required or monitored by the state since the authority for 
them is no longer applicable. Although 20 United States CodeUSC6312[g]is no longer applicable, the 
administration of a primary language assessment might be necessary under some circumstances—the 
student is receiving primary language instruction, the student has limited or no comprehensible 
language output at the time of the administration of Initial ELPAC, or the teacher or an IEP team 
requests a primary language assessment. 

Annual Assessment of English Learners

Each English learner is annually assessed for English language development and academic progress. 
 (5 CCR 11306) 

At the opening of the testing window each school year (from the first of February through May 31st), 
staff at each school administers the Summative English Language Proficiency Assessment for 
California (ELPAC) to all returning English Learners who have not been reclassified fluent English 
Proficient (RFEP). (5 CCR 11511.1[b]) 

Pupils in grades 4 through 8 with an Overall Proficiency Level that is Moderately Developed or Well 
Developed and with scores of Moderately Developed or above in Oral Language & Written 
Language,  should be considered for Reclassification. 

Parents/guardians of English learners are notified annually of their child’s English-language 
proficiency assessment results within 30 calendar days following receipt of results of testing from the 
test contractor. (EC 52164.1[c]; 5 CCR 11511.5) 

The ELPAC Web site at http://www.elpac.org has the following materials to help parents understand 
the score reports:

 Understanding the Summative Student Score Report—ELPAC, a video 
 Guide to Understanding the ELPAC Student Score Report 

Each English Learner on an active individualized education plan (IEP) or Section 504 Plan must be 
annually assessed for English language proficiency using the accommodations, modifications, or 
alternate assessments for the current Summative ELPAC as specified in the student’s IEP or Section 
504 Plan. (5 CCR § 11516.5.)  Students with disabilities who cannot take one or more domains of the 
ELPAC with allowed universal tools, designated supports, or accommodations will take an alternate 
assessment(s), as noted in their individualized education program. For more information go to:  2018-
19 California Student Assessment Accessibility ELPAC
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ELPAC Summative Performance Level Descriptors 

All identified English Learners area assessed each spring with the ELPAC Summative Assessment. 
The results are used to determine an English learners’ progress in reading, writing, listening, and 
speaking. In addition, test results are provided to teachers at the beginning of each academic school 
year, and provide information to guide instructional planning. This information, along with results of 
the state’s academic assessments, help guide the district in determining the effectiveness of the 
district’s ELD instruction. 

Level Description 

4 English learners at this level have well developed oral (listening and speaking) and written 
(reading and writing) skills. They can use English to learn and communicate in meaningful 
ways that are appropriate to different tasks, purposes, and audiences in a variety of social 
and academic contexts. They may need occasional linguistic support to engage in familiar 
social and academic contexts; they may need light support to communicate on less familiar 
tasks and topics. This test performance level corresponds to the upper range of the 
“Bridging” proficiency level as described in the 2012 California English Language 
Development Standards, Kindergarten Through Grade 12 (CA ELD Standards). 

3 English learners at this level have moderately developed oral (listening and speaking) and 
written (reading and writing) skills. They can sometimes use English to learn and 
communicate in meaningful ways in a range of topics and content areas. They need light-
to-minimal linguistic support to engage in familiar social and academic contexts; they need 
moderate support to communicate on less familiar tasks and topics. This test performance 
level corresponds to the upper range of the “Expanding” proficiency level through the 
lower range of the “Bridging” proficiency level as described in the CA ELD Standards. 

2 English learners at this level have somewhat developed oral (listening and speaking) and 
written (reading and writing) skills. They can use English to meet immediate 
communication needs but often are not able to use English to learn and communicate on 
topics and content areas. They need moderate-to-light linguistic support to engage in 
familiar social and academic contexts; they need substantial-to-moderate support to 
communicate on less familiar tasks and topics. This test performance level corresponds to 
the low- to mid-range of the “Expanding” proficiency level as described in the CA ELD 
Standards.

1 English learners at this level have minimally developed oral (listening and speaking) and 
written (reading and writing) English skills. They tend to rely on learned words and 
phrases to communicate meaning at a basic level. They need substantial-to-moderate 
linguistic support to communicate in familiar social and academic contexts; they need 
substantial linguistic support to communicate on less familiar tasks and topics. This test 
performance level corresponds to the “Emerging” proficiency level as described in the CA 
ELD Standards. 
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ELPAC:  Performance Level Descriptors & ELD Standards 
Proficiency Levels Comparison 

ELPAC: Performance Level Descriptors & ELD Standards Proficiency Level Comparison 

ELPAC 
(Initial) 

Novice Intermediate English Learner IFEP 

ELPAC 
(Summative)

Level 1 Level 2 Level 3 Level 4 

ELD 
Standards 

Emerging 
Low 

Expanding 
Mid 

Expanding 
Upper 

Expanding 
Lower 

Bridging 
Upper 

Bridging 

For more information about the ELD Standards visit:  
https://www.cde.ca.gov/sp/el/er/documents/eldstndspublication14.pdf
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ELPAC:  Students with Disabilities 

(ELPAC Test Administration Manual, 2018)

Students may need special testing resources in order to complete one or more domains of the ELPAC, 
such as universal tools, designated supports, accommodation(s), or an alternate assessment. 
Accommodations or alternate assessments should be noted in a student’s individualized education 
program (IEP) or Section 504 plan. A change in the testing situation that is considered an 
accommodation or disability exemption must be marked on the demographics page of the Answer 
Book for each appropriate domain. 

Accommodations
A resource used in the testing situation that is considered an accommodation must be marked on the 
demographics page of the Answer Book for each appropriate domain. Test examiners who are 
accessing resources for test administration should refer to Matrix Four (DOCX): Universal Tools, 
Designated Supports, and Accommodations for the English Language Proficiency Assessments for 
California (ELPAC), which is found on the CDE Assessment Information Web page. 
(https://www.cde.ca.gov/ta/tg/ai/index.asp)   

2018–19 Student Assessment Accessibility for the ELPAC graphic (PDF)

LEAs must contact the CDE ELPAC team for approval prior to providing an unlisted resource not 
included in Matrix Four. 

Alternate Assessments
IEP teams may determine that a student is unable to participate in one or more domains of the 
ELPAC, even with accommodations, due to short-or long-term disabilities. In this instance, the 
student may be tested with an alternate assessment per the student’s IEP. The alternate assessment 
must be aligned with the ELD Standards. To assist an IEP team in determining whether or student 
should use alternate assessments teams may use the Participation Criteria Checklist for Alternate 
Assessments. (See Attachment16).   If the answer to one or more of the criteria is “Disagree,” the 
team should consider administering the ELPAC with the use of any necessary test variations, 
accommodations and/or modifications. 

 If a student is given an alternate assessment, the district will return an ELPAC secure, scannable 
Answer Book for the student and mark the Alternate Assessment circle for each appropriate domain. 
Also note that: Additional information is available in the ELPAC Information Guide on the ELPAC 
Resources section of the CDE ELPAC Web page.   
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Reclassification Process

Salida Union School District has approved language for reclassification criteria and procedures 
(Board Approved March 12, 2019). These criteria and procedures shall be used to determine when 
English Learners have developed the English language skills necessary to succeed in English.  

Reclassification
A pupil in grades K through 8 may be reclassified from English Learner (EL) to Fluent English 
Proficient (RFEP) when it can be established that the pupil has the English language skills to 
comprehend, speak, read, and write English well enough to receive instruction in the regular program 
and make academic progress at a level substantially equivalent to that of pupils of the same age or 
grade whose primary language is English. Reclassification may occur at any time during the school 
year. 

Each school shall establish a Reclassification Team which shall include; the site administrator, 
core curriculum teachers, and the parent.  The team may also include: the district EL Program 
Coordinator, the site ELPAC coordinator, bilingual paraprofessionals, and academic 
counselors.  The team will determine if the pupil has shown a pattern of continuous growth in 
English language proficiency and meets the following criteria:

1. Objective assessment of the pupil’s English language proficiency (ELPAC Overall Performance 
Level that is Well Developed – Level 4).  

2. Objective data on the pupil’s academic performance: 
 Students scoring at a Performance Level of 3 or higher on the California Assessment of 

Student Performance and Progress (CAASPP) ELA assessment shall qualify for 
reclassification.

 Students scoring at the mid-way scale score or higher of Performance Level 2 on the 
California Assessment of Student Performance and Progress (CAASPP) ELA assessment 
shall be considered for possible reclassification.

3. In grades K-8 students must be working at or above grade level standards in the classroom based 
on teacher observation and assessment. The classroom teacher recommendation is based on 
pupil’s English language proficiency and curriculum mastery in the content areas. 
 In grades K-3 the District Benchmark score in ELA is within grade level range (i.e. i-Ready 

Reading Diagnostic, Benchmark Oral Reading Record). 
 In grades K-5, a student’s overall achievement level is a rubric score of 2 or higher and in 

grades 6-8 a student’s GPA 2.0 or higher. 

4. Principal review and signature. 

5. Parent signature indicating consultation and opinion during a Reclassification Team meeting. 
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COVID-19 Reclassification Guidance 

Due to the school closures aforementioned and resulting circumstances caused by COVID-
19, the 2019–2020 Summative ELPAC was suspended for accountability purposes. The CDE 
is providing the following reclassification guidance for criteria 1 and 4: 

 Criterion 1: For those students who completed testing in 2019–2020, LEAs will use 
the results from the 2019–2020 Summative ELPAC to determine reclassification 
eligibility. For those students who did not complete testing in the spring of 2019–
2020, an optional fall Summative ELPAC window will be open and available 
between August 20–October 30, 2020. During this window, LEAs can administer the 
optional fall Summative ELPAC and use the results to meet criterion 1 eligibility for 
reclassification. The optional fall Summative ELPAC is highly recommended for all 
English learner students who have already met all other criteria in 2019–2020 except 
for criterion 1, particularly in grades four to eleven. 

 Criterion 4: For all grade levels, LEAs can use most recent local assessments or the 
Smarter Balanced Summative English language arts assessments. 

More information regarding the details of the optional fall 2020 administration of the 
Summative ELPAC for reclassification purposes will be provided at a later date through the 
LEA ELPAC coordinators. 

For more reclassification information, please visit the CDE Reclassification web page at 
https://www.cde.ca.gov/sp/el/rd/. For questions related to EL assessment, please contact the 
English Language Proficiency and Spanish Assessments Office by email at 
ELPAC@cde.ca.gov. 
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 Procedure:

1. The Reclassification process begins when the following occurs: 
a. ELPAC Annual Assessment report indicates the pupil in grades 3 - 8 scored at Moderately 

Developed or Well Developed and with scores of Moderately Developed or above in Oral 
Language & Written Language.

b. In grades 4-5, a student’s overall achievement level is a rubric score of 2 or higher and in 
grades 6-8 a student’s GPA 2.0 or higher. 

c. Teacher recommendation indicates that the pupil’s skills in English are comparable to 
those of native English speakers of the same age and grade level. 

OR

d. When a pupil has not met one or more of the Reclassification criteria, an alternate 
Reclassification review may be recommended by the teacher, parent(s), bilingual 
paraprofessional, administrator and/or designated EL Coordinator. 

2. Upon notification that a Reclassification review is needed, the principal or designee: 
a. Sets a meeting with and notifies the Reclassification Team, and the pupil when 

appropriate. 
b. Prepares Parent Reclassification Letter and makes any further contact as necessary to 

ensure parent participation. 
c. Collects all evidence supporting reclassification 

3. Reclassification to Fluent English Proficient (RFEP) occurs when the pupil has met all 
reclassification criteria or the Reclassification Team has determined that the student has 
developed the English language skills necessary to succeed in English.  

4. The EL Coordinator completes the Request for Reclassification form. 

Dissemination of Reclassification results:

1. The Notification for Reclassification form is given or sent to the parent for signature and the 
original is returned to the student’s EL Acquisition Record. (Attachment 19 and 20) 

2. Upon reclassification to FEP: 
a. The EL Coordinator will prepare a list of newly reclassified students (RFEP). 

b. Attendance Secretary will update the student information system and print an updated roster. 
c. Educational Services will use current data to determine reclassification rate for each school. 

3.  Upon reclassification, pupils will be recognized by the SUSD board members at a public school 
board meeting 
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                *Criteria:

SALIDA UNION SCHOOL DISTRICT 

LANGUAGE RECLASSIFICATION 

EL pupil is recommended for 
reclassification when evidence is 
present that the pupil may be able 

to meet reclassification criteria 

Conduct reclassification 
review using: 
Criteria (1) 

Procedures (2) 
(See criteria below*) 

Change 
classification 

from 
EL to RFEP

Any appropriate 
Program (monitor 
academic progress 

for three years) 

Classification 
remains EL

Continue in appropriate instructional 
program with annual language 

proficiency assessment.  
(Recommend pupil for reclassification 

again when considered appropriate)

(1) District criteria include: ELPAC Overall Proficiency Level that is Moderately Developed or 
Well Developed and with scores of Moderately Developed or above in Oral Language & 
Written Language, (teacher evaluation of the pupil’s academic progress which includes writing 
skills; state mandated assessment of reading, language arts, and mathematics; with parental 
consultation.) 

(2) District procedures include a Reclassification Team; a provision for assessment, 
documentation, and record keeping for student follow-up; a provision for parent notification in 
advance of reclassification review and of the test results; and a reasonable effort to ensure parent 
participation in the process.

Monitor 
(See chart page 20) 
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Monitoring Reclassified Students (RFEP)

Pupils reclassified to Fluent English Proficient (RFEP) will be monitored annually for four years (See 
Attachment 21)to assure their continued success at grade level or better in the core curriculum and in 
English. Educational Services and the school site will maintain evidence of appropriate 
reclassification and monitoring of English Learners using the district approved criteria, policy and 
procedures including, but not limited to: 

1. A list of former EL students reclassified within the last 48 months. 

2. Documentation of RFEP Progress on the California Dashboard for English Language      
Arts & Mathematics focusing on the Distance from Met. (Level 3)  

3. Documentation and evidence of trimester review of an implemented follow-up procedure for 
former English Learners to ensure academic success, including Language Reclassification 
Follow-Up Form and any appropriate Intervention “Catch-Up” Plan, showing Oral 
proficiency (SOLOM), classroom based assessments in Reading and Writing, and grades. 

4. Reclassification rates. 

5. Academic achievement. 

The District will report on the following and other analyses:

1. Data developed from pupil records: 
 An ongoing comparison of reclassified pupils to native English-speaking peers in meeting 

district standards and achievement. 
 The percentage of pupils reclassified to RFEP each year. 
 The average number of months in the ELD program. 
 The average number of months in the ELD program based on Proficiency Level at entry, 

by grade, by home language, by program, by family statistics as available. 
 Year to year comparisons of reclassified pupils by percentage of pupils reclassified, by 

home language, by grade level, by program type, by length in program, by time since 
reclassification. 

 The average score gain on the District proficiency and standardized tests. 

2. Reports developed from teacher records will include: 
 In-service activities and schedules for teachers and paraprofessionals. 
 Teachers qualified for Designated and Integrated ELD. 
 Number of qualified teachers available. 
 Educational Services will maintain and provide evidence to the DELAC of appropriate 

reclassification and monitoring for each site.  
 The DELAC will present the reclassification evidence to principals and EL Coordinators.   
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 The Principal will present site information to the ELAC and teachers. 
 The Site EL Coordinator will assist teachers with implementation of appropriate catch-up 

plans. 

What to do if monitoring criteria are not met:

1. Appropriately place the pupil in district intervention programs. 

2. The Student Success Team will develop an English Learner Plan (ELP) for intervention in 
Reading, Math, Language and/or Oral Proficiency including the possibility of providing ELD 
for remediation in order to catch the student up to grade level within one year. 
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SALIDA UNION SCHOOL DISTRICT 

MONITORING PROCEDURES 

Monitor with EL Growth Plan 
Reading, Writing, Math 

Grades 
CAASPP scores 

If benchmarks met 
If benchmarks not 
met 

If benchmarks not 
maintained after 1 

year, refer to 
Student Success 

Team 
for further 
assessment

Develop English 
Learner Plan 

Continue 
monitoring through

4 years from 
Reclassification

Intervention 

ELD 

Continue 
monitoring through 

4 years from 
Reclassification
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Students with Special Needs

Referral to Student Success Team Guidelines
Guidelines to initiate Student Success Team process: 

1. No growth in one school year maximum, or one trimester minimum.   If at the end of one 
trimester the pupil has shown no growth on district classroom-based assessments, initiate a 
referral to the Student Success Team for a thorough review of the pupil's progress in all 
academic areas affected. 

2. Two years behind grade level academically in reading, language, or mathematics as assessed 
by California state achievement testing.  

3. If the pupil's ELPAC scores in any two domains (Listening/Speaking, Reading or Writing) 
have not progressed to the next proficiency level or shown significant progress from the 
previous year's skill area scaled score, the pupil should be referred to the Student Study Team 
to consider possible evaluation.  

Placement of English Learners who Receive Special Education Services

English learners who qualify for special education services receive instruction in Structured English 
Immersion classrooms.  Based on ELPAC results and classroom based assessments, instruction 
focuses on developing English language proficiency while removing language barriers.   
Individualized Education Plan (IEP) goals are written to address grade span (K-2; 3-5; 6-8) deficits in 
the areas of listening, speaking, reading, and writing.  

Assessing Students with Disabilities

Each English learner with disabilities is assessed for English language proficiency using 
accommodations, modifications, or alternate assessments for the ELPAC if specified in the pupil’s 
IEP or 504 Plan. (5 CCR 11516)   

Reclassification of English Learner Students in Special Education Programs  

Under current state law identified students who are English Learners (ELs) must participate in the 
annual administration of ELPAC until they are reclassified as RFEP.  The Reclassification team 
makes the determination about reclassification.  An EL with a disability may be reclassified when the 
student has acquired sufficient English skills to successfully access curriculum being delivered 
without English development support and are commensurate with English-speaking peers, they are 
then reclassified as fluent English speakers (RFEP). 
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Measuring Academic Progress of English Learners

Timeline for Reclassification of English Learners
The timeline presented below is based on the average period of time for an English Learner to 
achieve full English proficiency and grade-level academic performance comparable to that of the 
native-English speaking pupils is 5 – 8 years.   

Proficiency 
Level 
Using 

ELPAC 

Novice English 
Learner 

Intermediate English Learner 
Well 

Developed 
RFEP 

Minimally 
Developed 

Somewhat 
Developed 

Moderately 
Developed 

Years 
Before 
RFEP 

5 Years 4 Years 3 Years 2 Years 1 Year 

Defining Adequate Yearly Progress
Academic growth must parallel the English language development of each student.  Although some 
pupils will exceed benchmarks, pupils who fail to meet benchmarks must enter into the sequential 
“catch-up” plan outlined elsewhere in this handbook.  The district system of multiple measures 
provides the benchmarks for adequate yearly progress shown on the table below.  

   ELPAC 
     Level 

  Novice English 
       Learner 

        Intermediate English Learner 
       Well  
   Developed     RFEP       Minimally 

     Developed 
     Somewhat 
     Developed 

      Moderately 
       Developed 

  Years in 
  Program 

      1 – Year   2 – Year   3 – Year   4 – Year   5 – Year   6 – Year 

  1 – Year   2 – Year   3 – Year   4 – Year   5 – Year 

  1 – Year   2 – Year   3 – Year   4 – Year 

  1 – Year   2 – Year   3 – Year 

  1 – Year   2 – Year 

  CAASPP 
Benchmark

Standard Note Met     Standard Nearly Met Standard Met    Standard Met/Exceeded 

Annually, the district will evaluate English learner progress using the California School Dashboard. 
The Dashboard is an online tool that shows parents and communities how schools and districts are 
performing on academics and other measures of student success.  The English Learner Progress 
Indicator measures how many students are making progress in learning English based on annual 
English Language Proficiency assessment and students who are reclassified. 

You can access the California School Dashboard at https://www.caschooldashboard.org
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Intervention (Catch-Up) Programs and Pupil Promotion/Retention

English Learners who are identified as making inadequate academic growth will be provided 
with appropriate intervention (catch-up) programs using the following procedure: 

1. Parent -Teacher Conference
A Parent -Teacher Conference is to be conducted by the end of the first trimester to discuss
the educational needs of the identified English Learner. An English Learner Plan is to be 
shared during this conference. 

2. English Learner Plan – Student Success Team
At a Student Success Team meeting, the individual English Learner’s English and/or 
academic needs are to be examined.  Based on the results of the needs assessment (including 
language and academic history), an English Learner Plan is to be developed specifying the 
intervention programs/services and personnel used to assist the individual pupil in meeting the 
goals.  Such interventions may include additional in-class assistance, additional English 
language development during the school day, and extended–time programs/services offered 
during after school. 

3. Intervention Program and Progress Monitoring
        The identified English learner will be provided with the intervention programs/services as 

specified in the English Learner Plan (ELP). His/her progress is to be carefully monitored 
throughout the school year.  Adjustments and modifications to the ELP are made when 
necessary.  All records on the pupils’ progress are kept in the pupil’s cum files for monitoring 
purposes. 

4. First Year Progress Monitoring and Program Evaluation
         At the end of the first year’s intervention program, the pupil’s new Academic Goals are to be 

reviewed by the Principal and Site EL Program Coordinator and the classroom teacher to 
assess the pupil’s growth and the effectiveness of the program for the individual. 

a. If the pupil continues to make inadequate academic growth, a Parent-Teacher 
conference is to be conducted with the participation of the Principal and EL Program 
Coordinator.  A new ILP is to be developed based on the analysis of the pupil’s needs 
and the results of the evaluation of the previous intervention programs. 

b. Group adequate academic growth data regarding the effectiveness of the various 
intervention programs for the different groups of English Learners.        

5. Second Year Progress Monitoring and Program Evaluation  
At the end of the second year’s intervention program, the student’s new academic growth data 
are to be reviewed by the Principal and District EL Program Coordinator along with the 
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classroom teacher to assess the student’s growth and the effectiveness.  If the student 
continues to make inadequate academic growth in the second year, he/she will be referred to 
the SST for a more comprehensive examination of his/her needs and program planning. 
 Student’s progress and program effectiveness will then be monitored through  
the SST process. 

Pupil Promotion and Retention Policy
The district pupil promotion retention policy will apply to those students who fail to meet adequate 
yearly progress benchmarks, who fail to benefit from the sequential “catch-up”/intervention program, 
and who do not exhibit any learning disabilities as determined by the Student Success Team or IEP 
team.  There is seamless interplay between the regular, intervention, and special education programs 
and pupil promotion/retention policy.  Decisions regarding these special students cannot be defined 
by a chart, but only by a team of qualified and concerned educational professionals. 



Page 25 of 34
Board Approved 3/12/2019 Revised 02.26.2021 

Program Effectiveness 

Process and criteria to determine the effectiveness of the program(s) provided to English 
Learners 
The district has established a process and criteria to determine the effectiveness of the programs(s) 
provided to the English Learners. 

Evaluation Process 
The evaluation process includes the following: 

1. Documentation verifying that English Learners have been placed appropriately in 
programs.  Evaluations will include: teaching practices, resources, and placement of 
personnel at each school in the district to ensure effective implementation of the district’s 
program(s). Reports may also include analyses: 
 By type of program 
 By teacher 
 By credential/endorsement of qualified teachers 

2. A way to demonstrate that the program(s) for English Learners produce, within a 
reasonable period of time, English language proficiency comparable to that of average 
native speakers of English in the district. In addition, academic results will be analyzed to 
indicate that English Learners have achieved and sustained parity of academic 
achievement with pupils who entered the district’s school system already proficient in 
English. Reports may include analyses by: 
 Time in program based on proficiency level at entry 
 Home language and home language proficiency at entry 
 Program 
 Grade 
 EL enrollment/percentage EL per class 
 Teacher endorsement 
 Comparison of EL achievement on district standards and standardized tests to 

mainstream pupils 

Program modification to ensure English Learner success 
The district has an ongoing mechanism to improve program implementation and to modify the 
program, as needed, to ensure each English Learner’s language and academic success. 

Interpretation and implementation  
Throughout the English Learner’s transition from newcomer, through intensive ELD, to be 
reclassified to FEP, the content must be accessible at the pupil’s level of English ability. 
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Instructional Services for English Learners

Instructional services for English Learners
The district provides services to English learners to ensure that they are acquiring English language 
proficiency and recouping any academic deficits, which may have been incurred in other areas of the 
core curriculum. 

English Learners receive Designated English Language Development (ELD) 
Each English learner receives Designated ELD during the regular school day when teachers use the 
CA ELD standards as the focal standards in ways that build into and from content instruction in order 
to develop critical English language skills, knowledge, and abilities in order to develop proficiency in 
English as rapidly as possible.  

English Learners receive Integrated ELD 
Each English learner will receive Integrated ELD instruction to make subject matter concepts 
comprehensible while promoting the pupils’ English language development.  The CA ELD Standards 
are used in tandem with the CA CCSS for ELA/Literacy and other content standards to ensure 
students strengthen their abilities to use English as they simultaneously learn content through 
English.  For English learners to succeed pupils must master not only English vocabulary and 
grammar but also the way English is used in the core content classes.  The content for English 
learners remains rigorous in Science, History-Social Science and mathematics while the teacher’s 
instructional delivery scaffolds the learning so that grade level content is comprehensible. 

Time for ELD 
English Language Development is part of the school day for every English learner throughout the 
entire school year. The teaching of English within the program is based on the students’ level of 
English Proficiency. The purpose of the ELD component is to teach second language learners to 
communicate with high levels of understanding in English. ELD also provides a foundation for 
literacy development reading and writing. It is a planned, specific, explicit component of the 
student’s total educational program and is based on the student’s level of English proficiency. 
An English Learner student must receive ELD instruction for the entire school year, until the student 
is reclassified. 

EL students' access to the district’s core curriculum
English learners must meet district content and performance standards for their respective grade 
levels in core curricular areas. 

The district has chosen to ensure that English learners acquire English and learn grade level academic 
content simultaneously by implementing a program designed to instruct English learners at grade 
level in all areas of the curriculum. 
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Placement of English Learners and Program Description

Structured English Immersion (SEI) & Program Supports 
Structured English Immersion is a language acquisition program for English learners in which nearly 
all classroom instruction is provided in English, but with curriculum and a presentation designed for 
pupils who are learning English. English Learners with reasonable fluency in English are placed in 
Structured English Immersion (SEI) classrooms.  Students receive Designated English Language 
Development (ELD) to develop language proficiency and Integrated ELD to access grade level 
academic subject matter content. 

Additional support for second language pupils is provided daily. This ELD program provides 
continued instruction in English language development and acquisition of reading and writing skills 
to provide access to textbooks and materials that are designed for pupils who speak, understand, read 
and write English fluently. Pupils may receive additional support/tutoring in the core curriculum 
(reading/language arts, math, social studies/history, and science/health). 

Newcomer English learners  
Newcomers who have been in U.S. schools for one year or less receive Structured English Immersion 
(SEI) and program supports designed to make their transition easier.  Programs supports are provided 
to give deeper and more intensive support in the early levels of language acquisition, carefully 
scaffolded content learning, important cultural knowledge and social emotional learning support as 
needed.  Newcomer support is provided within classes at the elementary and middle school level.  
Instruction focuses on developing reasonable fluency and students are provided intensive supports for 
a period not normally intended to exceed one year.   

English learners with reasonable fluency are defined as students who exit the Novice level on the 
Summative English Language Proficiency Assessments for California (ELPAC) and Expanding ELD 
Proficiency level.  Upon exit from the Emerging ELD Proficiency level, students have basic English 
communication skills in social and academic contexts.  Students at this level typically progress very 
quickly, learning to use English for immediate needs as well as beginning to understand and use 
academic vocabulary and other features of academic language. 

Pupil progress toward reasonable fluency will be assessed and reviewed annually by use of the 
ELPAC and by classroom assessment completed each trimester.  Pupils’ progress will be continually 
monitored. After a period of one year, the pupil will fully participate in SEI instruction along with 
ELD until they reach Well Developed (Level 4) Overall Level on the ELPAC and meet all 
Reclassification criteria. 

Pupils will be taught all aspects of English language skills (listening/speaking, reading, and writing), 
and will also be taught academic subjects using Integrated ELD instructional strategies for children 
who are learning English. Instruction is overwhelmingly (80%-85%) in English. Instructional 
materials are written in English. Some materials and instruction in the pupil’s primary language may 
be used for support and clarification of concepts 
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Other Language Acquisition Programs

The California Education for a Global Economy (CA Ed.G.E.) Initiative, otherwise known as 
Proposition 58, took effect July 1, 2017, and the corresponding regulations took effect July 1, 2018.  
The purpose of the CA Ed.G.E. Initiative is to ensure that all children in California public schools 
receive the highest quality education, master the English language, and access high-quality, 
innovative, and research-based language programs that prepare them to participate in a global 
economy. (EC Section 300[n].) 

At the current time the district does not offer an alternative primary language program (bilingual).  

Language acquisition programs are educational programs designed for English learners to ensure 
English is acquired as rapidly and effectively as possible, that provides instruction to pupils on the 
academic content and English Language Development (ELD) standards, through Integrated and 
Designated ELD. (EC Section 306[c]; 5 CCR sections 11300[d] and 11309[c].) 

Language acquisition programs may include, but are not limited to, all of the following: 

 Dual-Language Immersion 
 Transitional Bilingual 
 Developmental Bilingual 
 Structured English Immersion (SEI) 

(EC Section 306[c][1], [2], [3].) 

At the current time the district does not offer an alternative primary language program (bilingual).  
The Initial Identification Letter (See Attachments 10 -11) provides parents the opportunity to discuss 
different language acquisition programs from those provided by the district.  

Whenever 30 or more pupils per school or 20 pupils or more of a given grade level at a school 
request a language acquisition program that is not offered in the district, the District will engage those 
English learner families in the development of the Local Control Accountability Plan (LCAP) 
planning process. 
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Professional Development to Ensure Implementation of Effective Programs

Staffing and Professional Development

Salida Union School District has ensured that all teachers are highly qualified.  100% of teachers 
employed by the district possess CLAD, BCLAD, AB2913, SB495 or its equivalent.   

In Salida Union School District, on-going professional development is provided to all district staff 
(administrators, teachers, instructional aides) to ensure all educators are prepared to meet the needs of 
Salida’s English language learners.  Professional development includes, but is not limited to:  
effective teaching strategies and techniques, new textbook adoptions, and supplemental materials 
training.  

Professional learning is aligned to instructional programs, approaches, and district goals. 
Opportunities for learning are focused on the following: 

1.  Ensuring the full implementation of the CA ELD standards (Listening, Speaking, Reading and 
Writing) which are then correlated to grade span (K - 2; 3 - 5; 6 - 8). 
2. Ensuring an effective implementation and understanding of Designated and Integrated ELD. 
3.  Supporting staff in the understanding of the new English Language Proficiency Assessments for 
California. (ELPAC) 
2. Supporting English learners’ acquisition of English at every level of proficiency.  (Emerging, 
Expanding and Bridging levels) 
4.  Ensuring classroom instruction is effective, engaging, and targeted to meet individual English 
learner needs in a supportive learning environment. 

District professional learning communities, built on trust and respect, provide teachers on-going 
opportunities to refine teaching and instructional practices.  Through grade level release time teachers 
review assessments, discuss the implementation of standards-aligned materials, and needs for 
improving instruction for English language learners.  Through thoughtful planning focused on 
defined outcomes for student learning teachers use evidence and analysis of students’ strengths and 
struggles to guide their practice in support of student learning. 
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English Learner Advisory Committees

School Site English Learner Advisory Committee (ELAC) has been established
Whenever there are 21 or more English Learners at a school site, there is a functioning English 
Learner advisory committee (ELAC) that has met all of the following requirements: 

1.  Has had an election of members in which all parents of English Learners have had an  
     opportunity to vote; (5 CCR 11308[b]; EC 62002.5) 

2. Has a membership of EL parents in at least the same percentage as there are EL students at the 
school; (EC 62002.5, 52176[b]) 

3. The ELAC has advised the school site council (SSC) on the development of the Single Site Plan 
for Student Achievement (EC 64001[a]) 

4. The ELAC has advised the principal and staff on the school’s program for English learners. (EC 
52176[c], 62002.5) 

5. The ELAC has assisted in the development of the schools:  

 Needs assessment 
 Language census (R-30LC) 
 Efforts to make parents aware of the importance of regular school attendance (EC 

 62002.5, 52176[c]) 

6. Has had the opportunity to elect at least one member to the district EL advisory committee or  has 
participated in a proportionate regional representation scheme when there are 31 or more parent 
advisory committees in the district;  (5 CCR 11308[b])  

7. Has received training materials and training, planned in full consultation with committee 
members, to assist parent members in carrying out their legal responsibilities (EC 35147[c];  5 
CCR 11308[d]): 

District English Language Advisory committee (DELAC) has been established
Whenever there are 51 or more English Learners in the district, there is a functioning district EL 
advisory committee (DELAC) or subcommittee of an existing district committee that has met all of 
the following requirements: 

1. Has had the opportunity to advise the governing board regarding: 
a. Development of a master plan for English Learner education that takes into 

consideration the Single Plan for Student Achievement (5 CCR 11308[c] [1]) 
b. A district-wide needs assessment on a school-by-school basis (5 CCR 11308[c][2]) 
c. District EL education goals and objectives (5 CCR 11308[c][3]) 
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d. Administration of the language census (5 CCR 11308[c][5]) 
e. Review of and comments on the written notification required to be sent to parents and 

guardians (5 CCR 11308[c] [7]) 
f. Review of and comment on the school district’s reclassification procedures  

(5 CCR 11308[c] [6]) 
g. Development of a plan to ensure compliance with any applicable teacher and  

instructional paraprofessional requirements (5 CCR 11308[c] [4] 

2. Has a majority membership of parents of English Learners not employed by the district. In the 
event an existing committee is used for these purposes, the membership of parents of EL 
pupils shall be made up of at least the same percentage as that of the EL pupils in the district;  

3. Has received training materials and training, developed in consultation with the committee, 
appropriate to assist parent members in carrying out their responsibilities  
(5 CCR 11308[d]) 

 Records indicating a functional DELAC when the district has 51 or more EL pupils; 

 A list of the members of the district English Learner Advisory Committee (DELAC) which 
notes the schools or regions they represent; 

 DELAC minutes and records that document that the DELAC was formed, members trained, 
and members have performed their legal responsibilities, annually, advising the local 
governing board; 

 Copies of materials used to train members to carry out the legal DELAC responsibilities; 

 Copies of parent notifications on meetings, membership opportunities, and training 
opportunities on DELAC responsibilities. 
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Adequate Base and Supplemental Resources for EL

Adequate base and supplemental resources for EL
The Salida Union School District will provide basic resources for English Learners. Title III and 
LCFF funds are used to provide direct services to students. 

EL program adequately supported by general funds
The Salida Union School District will provide adequate basic general fund resources to provide each 
English Learner with learning opportunities in an appropriate program. The provision of such general 
fund resources is not contingent on the receipt of state or federal categorical funds. 
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Enrollment Process for New Students

1. Parent completes the Registration Packet or Online Registration for a new enrollee. 

2. Attendance Secretary oversees the processing of the English Language forms.  If Home 
Language Survey questions 1, 2, or 3 indicate a language other than English the student id 
required to participate in the ELPAC Initial Assessment. (See Attachment 1 or 2) 

a. An English Language Acquisition Envelope (See Attachment 7 a, b) is begun with student’s 
name, ID#, date of birth, date enrolled, and the original HLS is inserted into the ELA 
Envelope. 

b. A new cumulative folder is started and an Assessment Progress label (See Attachment 5) is 
placed on the outside jacket of the cumulative record.   The Home Language is written on the 
progress label. 

c. If HLS indicates a language other than English or Spanish, the Attendance Secretary or a 
translator asks the parent the questions on the Informal Survey of Primary Language Skills
while the parent is registering the child. If this step is missed, the office staff knows that this 
form must be completed within 90 calendar days of the enrollment date of the pupil. The 
Informal Survey form is then filed in the pupil’s new ELA Envelope. 

d. The English Language Acquisition Envelope is given to the Learning Director/Assessment 
Team. 

e. The Attendance Secretary enters Home Language into Aeries within 48 hours. 

f. Prior to assessing the pupil with ELPAC, previous ELPAC scores can be found in Aeries once 
the SSID number has been added. The ELPAC assessment will be given only if a prior school 
has not assessed the pupil. 

g. Upon confirming ELPAC scores in Aeries, or after scoring an initial ELPAC, the language 
proficiency field in Aeries will be changed from Unknown to Initially Fluent, English 
Learner, or Redesignated Fluent English as determined by the pupil’s ELPAC scores by the 
Attendance Secretary. 
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Attachments

1. Home Language Survey (English) 

2. Home Language Survey (Spanish) 

3. Informal Survey of Native Language Skills 

4. Request Form for ELPAC scores 

5. Assessment & Progress Labels for Cumulative Record 

6. ELPAC Record Card 

7. English Language Acquisition Record Folder 

8. ELPAC Initial Assessment Letter to Parents (English) 

9. ELPAC Initial Assessment Letter to Parents (Spanish) 

10. Initial Identification & Program Placement Letter (English) 

11. Initial Identification & Program Placement Letter (Spanish) 

12. ELPAC Annual Assessment Letter to Parents (English) 

13. ELPAC Annual Assessment Letter to Parents (Spanish) 

14. Annual Assessment & Program Placement Parent Notification (English) 

15. Annual Assessment & Program Placement  Parent Notification (Spanish) 

16. Participation Criteria Checklist for Alternate Assessments 

17. Reclassification Worksheet Elementary 

18. Reclassification Worksheet Middle School 

19. Reclassification Notification 4-8 (English) 

20. Reclassification Notification 4-8 (Spanish) 

21. Language Reclassification Follow-Up Form 

22. Proposed Calendar for ELAC meetings

23. Definition of Terms


